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Abstract 
The purpose of this study was to find out the effect of activity-based method on interest, retention and performance of the students in social studies in secondary schools, northwest, Nigeria. The research design adopted for the study was mixed design, a pre-test, post-test quasi-experimental and descriptive survey designs. The population of the study consisted of all the students of secondary schools in North West Zone of Nigeria offering social studies program which stood at 371,998. A multistage sampling technique was used to select the sample of the study, a total of 104 social studies students were selected for the study. Two research instruments were used for the study; the first was a fifty-multiple choice social studies performance test (SPT) and has a reliability index of 0.79. The second was a social studies interest scale (SSIS) developed by the researcher to establish students interest towards social studies and has the reliability coefficient of 0.81. The data obtained were analyzed using frequencies, means and standard error. The research hypotheses were tested using inferential statistics of Man Whitney and independent t-test. The results showed that students taught using activity-based method have higher interest, performed significantly and have higher retention than those taught with traditional method. It was concluded that Activity-based method is very effective in teaching and learning social studies. The study recommended among others that principals and school heads should further emphasize the use of activity-based method in the implementation of social studies curriculum as it produces a better performance than other teaching methods.  
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Introduction
 Social studies is an innovation in the Nigerian school curriculum, its introduction in to the Nigerian school system came into being after the National Curriculum Conference of 1969, as an instrument for achieving the national development goals. This is what made its designation to be one of the core curriculums at different levels of Nigerian education structure. The rationale behind its introduction is that it would instill to young people the love for their country and a sense of loyalty to the Nigerian Government. It is believed that the subject would expose the learners to the problems in our society and equip them with skills necessary for their survival and that of the society at large. As a subject discipline in Nigerian schools, social studies education draws its learning contents from a wide variety of sources mostly the social sciences, natural and applied sciences, arts, law and humanities. 
Some methods of teaching social studies includes; lecture, demonstration, field trip, study group, problem solving, team teaching, inquiry, organization, project, questions and answers, discussions, home assignment, construction, discovery mapping, storytelling, role play etc. 
The challenges facing social studies teaching are numerous such as the use of inappropriate methods in teaching the subject, like lecture method. Some researchers  Nura (2015) , Aminu (2015) and Nooreen (2019) conclude that most social studies teachers lack skills, knowledge, awareness and competency to use students-centered teaching methods in their teaching and this is why they often resort to using Traditional Method. Others identified problems are lack of time and funds coupled with the current state of insecurity which may not favour the use of some teaching methods such as field trip and inquiry. 
As shown by various empirical studies (Nooren 2019, Nura 2015) poor academic performance has attracted the attention of educational stakeholders including researchers, because it portends danger to the nation’s aspiration to inculcate national unity, peace and progress and make citizens moral and patriotic. This calls for concerted efforts from all stakeholders in the education endeavour, one of such effort is through embarking on research that will bring into limelight alternative strategies and best practices in the teaching and learning of social studies. One of the major issues in education today could be students’ performance in relation to teaching and the overall success of learning outcome. 
The National policy on Education categorically emphasizes the use of the Activity- based instructional approach, which is learner centered, in teaching social studies. Also social studies curriculum emphasizes conceptual and tropical approach with practical use of Activity-based instruction. Activity- based Instructions emphasizes learning by doing. It is a method which promotes active learner participation. The method combines theory and practice in a single lesson, with the practical aspect dominating the teaching process (80%). Activity-based instruction is designed to move thinking from recalling and observing to such higher cognitive levels as classifying and synthesizing, (Akpale, 2017). It can be seen as a strategy focused on the idea that learners ought to be included through activities. It may also be viewed as a method adopted by a teacher to emphasize his or her technique of teaching through action in which the learners take interest comprehensively and realize effective learning practice. It is a procedure in which the child is effectively included in teaching and learning rationally and physically. The Activity-based learning is interpreted as a meaningful school learning settings in which the learner creates ideas through dynamic contribution Ugwadu (2016). This procedure may include the control of physical materials, the usage of games, or participating in experimentations with physical items. 
Learning by doing is very important in acquiring knowledge because it is proved that the more the senses are inspired the more a person learns and the longer he/she retains. Activities bring activeness and smartness among the learners. As education aims the all-round development of the child, therefore we have to organize numerous activities to build up the learners’ personalities in several ways. Bulus (2015) pointed that activity-based method of instruction technique acts as a dynamic problem solver for the learners in the following ways: it improves innovative part of experience and gives reality for learning; it gives various experiences to the learners to encourage the acquisition of information, experience, abilities and qualities; it builds the students’ self-confidence and creates understanding through works; it creates cheerful relationship and enthusiasm for them. If a child is given the chance to investigate by his own and provided with an ideal learning environment, then the learning becomes cheerful and durable. It inspires the learners to apply their innovative ideas, information and minds in solving problems Aminu (2015). 

According to Datti (2015) the key focus of the Activity-based method of instruction is on the child, it creates self-learning ability among the students and allows a student to learn according to his or her ability. According to Joseph (2017), “It is the old pattern to give all the resources to the inactive learner by the teacher; the innovative pattern is to dynamically connect learners with the resources and each other.” According to Inekwe (2018) the Activity based teaching strategy is the method that enables students to learn with the same vigor that marks their natural activity. David (2017) states that it introduces element of joy, team spirit, respect for each other’s opinions and it reduces the abstractness in teaching. Garba (2015) reveals that group work is quite associated during activity-based learning. This is because it allows students to assume on the role of the instructor and work together for better understanding of different subjects. In these circumstances, students work together in small groups to accomplish particular project tasks. Each group presents information learned after performing the tasks assigned to it to the rest of the class. Garba (2015) advances the view that the activity-based learning pedagogy aims to enrich students with practice and concepts with methods, using data and insight they have obtained through engagement with the larger world. 

According to Nazir (2016) the Activity-based learning integrated with peer instruction creates an ideal situation for teaching social studies. In an activity-based learning class, students are actively involved in hands-on experiences and get chance to relate abstract ideas and theories with concrete observations. This helps them to make deep understanding of concepts. According to Çelik (2018) the Activity based learning improves students’ academic performance and attitudes towards learning. According to Tahir (2019) the Activity-based teaching method provides an ideal situation for social studies teaching, especially at the basic level.  

The Activity based teaching method helps learners to understand both the scientific and the social science concepts. Students’ active involvement in the learning process enables them to apply scientific knowledge in various real life situations. The Activity based social studies instruction is based on activity by involving learners in reading, discussion, practical activities, and engagement in solving problems, analysis, synthesis and evaluation (Festus, 2016).  

Statement of the Problem

It has been observed that students’ performance in social studies is deteriorating due to a number of factors which includes lack of interest in the subject, the use of teacher centred instructional strategies, and unhealthy learning environment. Crimes such as corruption, bribery, kidnapping, religious extremism, tribalism, ethnicity, nepotism, rape, vandalism of national assets, are rampant despite teaching the core values of the nation in social studies. Nigerian problems are increasing day by day and are becoming more complex and compounded like social studies is not been taught to the citizens. The nation dream of united, strong and prosperous country has been defeated, people are not patriotic as nobody cares about nation building, and the country is deeply divided across religion and tribal lines.  

As observed by the researcher, the use of inappropriate methods in teaching social studies in secondary schools leads to lack of interest, poor performance and low retention in students. Social Studies have been poorly taught in schools and this resulted in students’ poor academic performance in junior secondary school certificate as pointed by Nura (2015). They further stated that there is adequate provision of learning materials and equipment, competent social studies teachers and conducive learning environment in most of the schools, still some students show lack of interest, perform poorly and show low retention of social studies due to the poor teaching of the subject in the Nigerian secondary schools. 

Research evidences have shown that the application of traditional learning strategies by social studies teachers may be one of the factors that contribute to poor students’ academic performance in Social Studies. Kereem (2014) indicated that the application of traditional instructional approaches in the process of teaching social studies is mainly responsible for students’ poor academic performance.  
Objectives of the Study
The following are the objectives of the study, to: 
1. Find out the effect of the activity-based method of instruction on experimental group students’ interest and their academic performance in social studies in Northwest Nigeria.
2. Determine the effect of the activity-based method of instruction on experimental group students’ retention and their academic performance in social studies in Northwest Nigeria.
3. Examine the difference of activity-based method of instruction on experimental group students and those of control group and their academic performance in social studies in Northwest Nigeria. Research Questions
The following research questions were raised to guide the study: 
1.What is the effect of the activity-based method of instruction on experimental group students’ interest and their academic performance in social studies in Northwest Nigeria2.What is the effect of the activity-based method of instruction on experimental group students’ retention and their academic performance in social studies in Northwest Nigeria
3.What is the difference of activity-based method of instruction on experimental group students and those of control group and their academic performance in social studies in Northwest Nigeria

Hypotheses 
The following hypothesis will be tested at the 0.05 level of significance 
H01There is no significant difference on the students’ interest taught using Activity-based method and their academic performance 
H02 There is no significant difference on the students’ retention taught using Activity-based method and their academic performance 
H03 There is no significant difference on the students’ academic taught using Activity-based and traditional methods 

METHODOLOGY 
The research design adopted for this study was mixed method which comprises pre-test, posttest quasi-experimental design and descriptive survey design. One experimental group was exposed to the Activity-based method of instruction and a control group which did not receive any treatment. The descriptive survey design was used to obtained data on student’s interest in social studies. The populations for the study were all JSSII students in the government junior secondary schools in the seven states of northwest Nigeria which stood at 371, 998. According to the statistics from the Ministries of Education of the seven states of the northwest zone Nigeria (2021), there are three hundred and seventy one thousand, nine hundred and nine eight JSS II students (371,998) learning social studies in the zone. 

The sample size of this study were 104 students drawn from the population of junior secondary schools students of class 2 (JSS II) of the seven states of the northwest zone Nigeria based on research advisers. Two instruments were used for the study, the first instrument was a fifty (50) multiple choice social studies performance test (SSPT). The second instrument was a 10 items social studies interest questionnaire (SSIQ) and it was 4 likert scale of strongly agree, agree, disagree and strongly disagree and they have 0.81 and 0.79 reliability index. 

The research questions were analyzed using mean, standard deviations and standard errors while the research hypotheses were analyzed using inferential statistics tested at 0.05 alpha level of significance 

Results 
Hypothesis One: There is no significant difference in the mean interest of social studies between the students exposed to Activity-Based Method and those exposed to Traditional 
Method in North-west zone, Nigeria 
Table 1:  	Mann-Whitney U TestAnalysis of difference in the Mean Ranks Interest Scores of Students in Experimental Group 1 and Control Group 

Groups                   N        MR          SR                      U              Z            P-value     Decision Experimental        53        3.094327568.50                            

12991.50      -0.127         0.01         Rejected
Control                  51        2.0943    26081.50       

___________________________________________________________________________ ___ 
 Significant at P ≥ 0.05 
The table 1 above presents the result of the Mann-Whitney U test conducted to compare the mean ranks interest scores of students taught Social Studies using Activity-Based Method and those taught using Traditional Method in Junior Secondary Schools in North-West GeoPolitical Zone, Nigeria. The result of the analysis indicated that the mean ranks interest scores of students in experimental group 1 (3.0943) is greater than that of the control group (2.0943), with (U=12991.50; Z= -0.127, p =0.01 >0.05). Meaning there is significant difference in the mean interest scores of students between the experimental group 1 and control group. Consequently, the null hypothesis which stated that there is no significant difference in the mean interest of social studies between the students exposed to Activity-Based Method and those exposed to Traditional Method in North-west zone, Nigeria is hereby rejected. Therefore, based on this analysis, it can be concluded that students in experimental group exhibited positive interest towards learning Social Studies.  

Hypothesis Two: There is no significant difference in the mean performance of social studies between the students exposed to Activity-Based Method and those exposed to Traditional 
Method in North-west zone, Nigeria 
Table 2:  	Independent Sample t-test statistics in the Mean Performance Scores of 
Students exposed to Activity-Based Method and those exposed to Traditional Method in Social Studies 
Variable 	Group 	N  	X̅	 SD 	Std. Err 	Df 	t-Cal	 P-Value 
	
Performan ce 
	Activity-Based 

Traditional Method 
	53 

51 
	63.019 

28.902 
	7.6144 

10.309 
	 1.0662  

 1.4437  
	
50 

	
19.824 
	
.000  



 Significant at P = 0.05 
An independent sample t-test was conducted to compare the mean performance scores between students exposed to Activity-Based Method and those exposed to Traditional Method in Social Studies in North-West, Nigeria. The result shows that there was a significant difference in the mean performance scores between experimental group1 (X̅ =63.019 SD=7.6144) and control group (X̅ =28.902, SD=10.309) students; df(50) t=19.824, p = .000. Consequently, the null hypothesis which states that there is no significant difference in the mean performance of social studies between the students exposed to Activity-Based Method and those exposed to Traditional Method in North-west zone, Nigeria is hereby rejected. This means that ActivityBased Method is effective in improving students’ performance in learning Social Studies. 

Hypothesis Three 
H03:There is no significant effect of Activity-Based Method on student’s retention in Social 
Studies in Junior Secondary Schools in North-west zone, Nigeria 
Table 3:  	Independent Sample t-test statistics in the Mean Retention Scores of 
Students exposed to Activity-Based Method and those exposed to Traditional Method in Social Studies 
	
	Variable  
	Group  
	N  
	X̅ 
	 SD  
	Std. Err  
	Df  
	t-Cal 
	 P-Value 

	

Retention  
	Activity-Based  
Post test  

Traditional Meth  
	53  


53  
	63.019  


71.679  
	7.742  


8.597  
	 1.063  


1.181  
	
52  

	
-5.540  
	
.000  


 Significant at P = 0.05 
From the result obtained in table 3 above, it is observed that the mean retention ability scores and standard deviation of students at post-test and post-posttest results are 63.019 and 71.679 respectively with mean difference of 8.66 after the post-posttest administration. Furthermore, the result indicates that calculated t-value is -5.540 with 52 degree of freedom, and p = 0.000 at 0.05 alpha level. Based on the analysis, the p-value of 0.000 is less than 0.05 alpha level which shows that there was a significant difference. Therefore, the null hypothesis that stated, there is no significant effect of Activity-Based Method on student’s retention in Social Studies in Junior Secondary Schools in North-west zone, Nigeria is rejected. This implies that using Activity-Based Method in teaching Social Studies enhances students’ retention ability in junior secondary schools. 



Discussions of the Findings 

The discussions of findings are done in relation to the results of the hypotheses tested.  Result of the first findings showed that significant difference exists in the interest of students taught using activity-based method. The calculated mean interest post test was 3.54 for students taught with activity-based method while 19.64 is for Post-Posttest. This shows that students taught with activity-based method Post Posttest have higher interest in social studies than the Post test. In line with this finding Ugwuadu (2016) posits that there was significant difference between the achievements and interest of students taught using activity-based method and those taught with the lecture method.  

The second hypothesis tested the academic performance of students taught with activity-based method and the traditional method. The mean performance was 45.27 and 33.81 for those students taught with activity-based method and those taught with traditional method respectively. The result of this hypothesis has shown that significant difference exists in performance of students having the highest mean performance ranking (45.27) and the students in the control group (traditional method) having the lowest mean performance ranking (33.81). This finding confirms that of Datti (2015) which indicated that activity-based learning approach is more effective than traditional learning approach in improving students' performance towards social studies lesson.  

Result of the third findings showed that significant difference exist in the level of student’s retention taught using activity-based method and traditional method. The calculated mean retention was 68.58 and 45.27 students taught with activity-based post-posttest and posttest respectively. This shows that the post posttest has higher retention in social studies than the post test. In line with this finding Bulus (2015) posits that there was significant difference between students taught by using activity-based method and those taught with the lecture method. It was concluded that the activity-based is more effective than the lecture method in enhancing students’ retention in social studies.  

Conclusions  
Based on the findings of this study, the following can be concluded:  
Using activity-based method to teach social studies improved student’s interest than the traditional method; Students taught using the activity-based method performed significantly better than those taught using traditional method; The retention level of students increase higher when taught with activity-based method than those taught with traditional method. 

Recommendations 

Based on the results of the findings the following recommendations were made:  
1. Government, curriculum planners, heads of social studies departments in secondary schools should further emphasize the use of activity-based  teaching strategies in the implementation of social studies curriculum as it improves the students interest than other teaching methods;  2. Government should encourage social studies teachers to be using activity-based in their teaching as it was found to be very effective in improving student’s performance.  
3. The use of traditional lecture method in teaching social studies where teachers primarily give information while students take down notes must be discouraged and motivate teachers to use activity-based method as it increases student’s retention in social studies.
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